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ABSTRACT

The Job market is highly competitive in the modern world. Undergraduates should find the correct
path to gain correct knowledge and skills necessary to overcome future career challenges. Extra
courses are very useful to them to get ready for future challenges. Even though many good job
opportunities are available locally and internationally, many of our graduates do not have required
skills to take advantage of such opportunities. The population here was the undergraduates of Sri
Lankan state universities. Three Faculties from three universities were selected for data collection.
The objectives of the study were to identify the type of extra courses and to inquire into the nature of
extra courses followed by the undergraduates according to their Faculties and monthly family income
and finally, to reveal the factors that affected them to follow the extra course/s. A majority of the
undergraduates who follow the extra courses belong to middle income families. Commerce and
accountancy extra courses were popular among the Engineering and Management Faculty students.
Language courses were popular among the Arts Faculty students. The Monthly family income of the
students was not a significant factor that affected them to follow or not to follow an extra course. A
future career was the major reason for undergraduates to follow an extra course. The major reason as
to why one should not follow an extra course was lack of awareness of appropriate extra courses.
Awareness programs for undergraduates are to be organized by the career guidance unit with regard
to the importance of extra courses. And students are to be provided with the necessary information
and direction with regard to the appropriate extra courses for their future career.

Keywords: Extra Courses; State University; Undergraduates; Family Income

INTRODUCTION

The Job market is highly competitive in the modern world. According to Lawden et al. (2011) the
major reason for one to engage in higher education is to improve one’s future job. Having only a
bachelor’s degree is not sufficient to locate a good job in the competitive world of today. To face these
challenges students need to acquire a lot of skills. And also there are a lot of ways and means to
acquire knowledge and skills. Undergraduates need to identify correct programme/s or course/s with
the correct path to gain correct knowledge and skills.

Knowledge exploration and the rapid development of technology is playing an important role to make
the future job market more complicated. The world has become a global village and the job market has
already broken down the boundary barriers between countries. Knowledge of international languages,
skills related to information and communication technology, management and counseling skills, are
some of them.
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Undergraduates should plan their future career path carefully. According to the Higher Education
Funding Council of England (2001), participation rate had increased for higher education during the
late 1980s and into the 1990s. As a result of this, the graduate labour market has become increasingly
competitive. Undergraduates should gain the necessary knowledge and skills from different avenues
other than the degree. Maher and Graves (2008) evaluated five major research studies and revealed
that graduate employers expected skills from graduates. Communication, team work, Numeracy and
problem solving were among them. In addition to this, flexibility, motivation, communication and
confidence were identified as value and personality traits related skills. Even though many good jobs
are available locally and internationally, a large number of graduates are struggling without
appropriate jobs.

PROBLEM STATEMENT

As the job market is highly competitive in the modern world, the qualifications required of employees
have moved to higher levels. Many undergraduates believe that, the private sector is highly
competitive compared to the government sector. A majority of Management and Engineering
undergraduates are willing to work in the private sector while a majority of Arts Faculty
undergraduates are willing to work in the government sector (Sudarshana, 2014). Many graduates are
struggling to find appropriate jobs, sometimes it has escalated to a rebellion. Plenty of the good job
opportunities can be seen locally and internationally, but many of our graduates do not have the
required qualifications to take advantage of such opportunities. They need numerous qualifications
other than a bachelor’s degree. It is important to find out, what the strategies used by Sri Lankan
undergraduates to overcome this issue, are.

REVIEW OF LITERATURE

It is really difficult to identify research directly related to this study, but there are many researches can
be found to prove one of the important aspects of this research. This literature review is devoted to
finding out whether processing only a bachelor’s degree is not adequate to find a good job in the
competitive labour market. As such, undergraduates need to acquire extra knowledge and skills related
to the labour market apart from a bachelor’s degree.

Greenbank (2015) conducted a research with regard to the importance of extracurricular activities for
undergraduates and their attitude to extracurricular activities. The research revealed that to hold a good
job in a competitive graduate labour market, the fact that one has engaged in extracurricular activities
as an undergraduate can have a significant influence on it. Furthermore, it was revealed that many
undergraduates did not participate in the extracurricular activities as they lacked appreciation of the
values of extracurricular activities to employers of graduates. Further, peers’ influence; where peers
did not engage in extracurricular activities the result was that undergraduates did not have a conducive
environment to engage in extra curricula activities. In addition to this, one of the suggestions was that
career education needs to be included at all stages of the students’ studies. It is clear that, being a
graduate by pursuing only the course work in the university is not sufficient to gain a good job in a
competitive job market.

As technology is highly developed in the modern world, students can pursue their studies online. They
can follow the courses even through mobiles. Matias & Wolf (2013) had done a research on students’
engagement with online courses through the use of mobile technology. It has mentioned that mobile
technology can extend online learning opportunities beyond the learning management system. It is
very useful for students to create a learner centered and constructivist environment to learn effectively
as they are learning through their own active involvement with mobile technology. Undergraduates
can follow such online courses to improve their knowledge and skills needed for future careers.

Thomas & Grimes (2003) had done a research on the integration of key skills and NVQs into
undergraduate degree programmes. Employees also participated in the research and all of them saw
that the integration of key skills and NVQs into degree programme as a valuable route to enhancing
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the personal and professional development of their employee. This research also proves that,
undergraduates need to have extra skills and knowledge in addition to the bachelor’s degree.

METHODOLOGY

The Methodology of the research was the survey design. The population was the undergraduates of Sri
Lankan state universities. The sample was selected using the stratified random sampling method.
Three Faculties were selected from three universities, namely University of Colombo- Faculty of Arts,
University of Moratuwa- Faculty of Engineering and University of Sri Jayewardhanepura — Faculty of
Management. Two hundred undergraduates were selected from each Faculty (n=600) and data was
collected from them using a questionnaire. Thirty undergraduates were interviewed (structured
interviews) from each Faculty (n=90). Data collected through questionnaires were, tabulated and
percentages were calculated to make them easily understandable. Descriptive data analysis method
was used accordingly.

OBJECTIVES OF THE STUDY
1. Toidentify the type of extra courses followed by undergraduates

2. To inquire about the nature of extra courses followed by the undergraduates according to their
Faculties

3. To investigate the relationship between monthly family income and the pursuit of an extra
course

4. To disclose the factors that affected one to follow or not to follow the extra course/s
RESULTS AND DISCUSSION

Undergraduates were divided into nine categories according to their monthly family income (in Sri
Lankan Rupees-SLR) as less than five thousand to over two hundred thousand. In this study, the first
three categories are considered as “low-income families” (monthly family income up to Rs.14999).
The next three categories are considered as “middle- income families” (monthly family income from
Rs.15000 to Rs79999). The final Three categories are considered as “high- income families” (monthly
family income from Rs.80000 upwards). Accordingly, undergraduates were divided into three main
categories as low, middle and high-income families. The above classification is unique for this study
because in Sri Lanka there is no such acceptable classification to be used in research.

Table 1. Extra courses followed by the students of the Faculty of Engineering

Monthly family Extra courses/programme Total | Percentages
income Computer | Low Commerce &
(SLR) &ICT Accountancy (CMA,
Java, BIT CCNA, IMA, CCNP)
0 - 4999 0 0%
5000 - 9999 0 0%
10000 -14999 0 0%
15000 -29999 0 0%
30000 -49999 2 10 12 6%
50000 -79999 4 20 24 12%
80000- 99999 0 0%
100000- 199999 4 4 2%
200000 4 4 2%
Total 6 0 38 44 22%
Percentage 3% 0% 19%
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Abbreviations of the Table No 01: ICT — Information and Communication Technology, Java - Just
Another Vulnerability Announcement, CMA- Certified Management Accountant, CCNA -
Cisco Certified Network Associates (CISCO, Commercial & Industrial Security Corporation. ), IMA -
Logo The Internet Merchants Association (related courses), CCNP -Cisco Certified Network
Professional

According to table No. 01, none of the Engineering students follow the external courses that belong to
the low income families. A majority (18%) of the Engineering students who followed external courses
belong to middle income families. A small number of Engineering Faculty students (4%) who follows
extra courses can be seen among the high income families. As a whole, a majority of Engineering
students had not followed extra courses. A majority of the Engineering students had followed
commerce and accountancy related extra courses.

Table 2. Extra courses followed by the students of the Faculty of Management

Monthly family Extra courses/programme Total | Percentages
income Computer & | Law Commerce &
(SLR) ICT Java, BIT Accountancy CIMA
0 - 4999 4 4 2%
5000 - 9999 2 2 1%
10000 -14999 8 8 4%
15000 -29999 40 40 20%
30000 -49999 26 26 13%
50000 -79999 4 38 42 21%
80000- 99999 4 4 8 4%
100000- 199999 10 10 5%
200000 8 8 4%
Total 4 4 140 148 74%
Percentages 2% 2% 70%

Abbreviations in table No 02: CIMA- Chartered Institute of Management Accountants

According to table No. 02, a majority (54%) of the Management students who followed extra courses
belong to middle income families. A majority of the Management students followed commerce and
accountancy related extra courses. A small number of students (4%) followed computer/ ICT (high
income families) and law (middle income families). A considerable number of Management students
(74%) followed extra courses.

Table 3. Extra courses followed by the students of the Faculty of Arts

Monthly Extra courses/programme Total | Percentages
family Computer | Law | Commerce Language HRM

income &ICT & Tamil | English

(SLR) Java, BIT Account- | Langu

ancy age
CIMA
0-4999 4 2 4 10 5%
5000 - 9999 2 4 2 8 4%
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10000 - 2 2 2 6 3%
14999

15000 - 4 8 24 16 52 26%
29999

30000 - 2 4 6 4 16 8%
49999

50000 - 2 2 2 4 10 5%
79999

80000- 0 0%
99999

100000- 0 0%
199999

200000 0 0%
Total 14 6 14 34 30 4 102 51%

Percentages 7% 3% 7% 17% 15% 2%

According to table No. 3, a majority of the Arts Faculty students (39%) who followed extra courses
belong to the middle income families. All the others (12%) who followed the extra courses belong to
low income families. None of the Arts Faculty students who follow the extra courses belong to the
high income families. A majority of the Arts Faculty students (32%) followed extra language courses
(Tamil and English). Commerce and computer related courses were followed by 14% of the Arts
Faculty students.

Interviews were conducted for the purpose of validating the data collected through questionnaires. In
addition to this, students were queried to find out the reasons, why they follow or do not follow an
extra course while they are studying as undergraduates. The data collected from interviews prove this,
the data collected through questionnaires was correct. To find a better job in future was the major
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reason for one to follow an extra course. Many undergraduates do not have any idea as to what kind of
extra course they should follow and what the appropriate place to follow such course was. Students’
monthly family income level was not an important factor to decide on whether to follow or not to
follow an extra course.

CONCLUSION

More than 50% of students of the Faculty of Management and Arts followed extra courses and more
than 75% of the Engineering Faculty students do not follow any extra course. However a majority of
the undergraduates who follow extra courses belong to middle income families. Commerce and
accountancy extra courses were popular among the Engineering and Management Faculties students.
Language courses were popular among the Arts Faculty students as extra courses. Computer and ICT
related extra courses are evident among all three Faculties. The monthly family income of the students
was not a significant factor that affected them to follow or not to follow an extra course.

A future career was the major reason for an undergraduate to follow an extra course. The major reason
not to follow an extra course was unawareness of appropriate extra courses. In addition to this, they do
not have any idea as to how to select and where they could follow an appropriate extra course.

SUGGESTIONS

It is important to make undergraduates aware about the challenges in the future job market as well as
the necessary skills that should be acquired through extra courses to overcome these challenges.

Awareness programs for undergraduates are to be organized by the career guidance unit with regard to
the importance of extra courses. In addition to this, students should be provided with the necessary
information and direction with regard to the appropriate extra courses for their future career.
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ABSTRACT

The present study was aimed at predicting the levels of communicative skills among prospective
teachers. The sample comprised of 169 prospective teachers of D. Ed and B.Ed. The tool used is based
on the work of Rees, Sheard, & Davies (2002). The communication skills attitude scale (CSAS) used to
collect information regarding student attitudes about communication skills training. The (CSAS)
consists of 26 items as shown in Table, 13 of which are written in the form of positive statements and
13 negative statements about communication skills learning. Each item is accompanied by a 5-point
Likert scale, ranging from 1 (strongly disagree) to 5 (strongly agree). Participants also completed a
demographic questionnaire, which included items on their GPA, and year level. Objectives are to
study the levels of communicative skills among prospective teacher, to study the effect of the following
variables on communicative skills among prospective teachers. a) Level of teacher education b)
Qualification ¢) Gender ¢) Mode of admission. The findings of the study are the level of teacher
education makes a significant difference on their levels of communicative skills. It is inferred that the
PG- Inter and Graduate-Inter groups have more communicative skills level when compared to PG-
Graduate group.

Keywords: Attitude, Communicative Skills; Prospective Teachers; Gender; Level Of Teacher
Education (B. Ed and D. Ed)

INTRODUCTION
What Is Communication?

Communication has traditionally been seen as verbal or non-verbal (lksan et al. 2012). However, our
understandings of communication are based on a rapidly evolving field that incorporates many
different domains. These domains are not necessarily mutually exclusive and can transcend a
traditional perception. These domains include face-to-face interactions (e.g. premium located
meetings), digital literacy including, email and texting, social media and virtual environments for
instance, ePortfolios, Facebook, Twitter, and Instagram. The protocols of communicating within each
domain are different in regards to the length of message, the texts used for specific communicative
purposes, intended audience, acceptable norms, nomenclature, spelling/grammar conventions, etc.

There are many elements to communicating effectively that individuals need to consider when entering
into some kind of communicative interaction. Some of these elements include. the aim of the
communication, level of formality (usually based on relationships of power and purpose for the
communication), consideration of audiences’ prior knowledge, cultural aspects etc. Some elements
specific to oral, written and interpersonal communication are listed below:

Oral communication: Empathy, use of visual aids in a presentation, amount of information/detail in
visual aids, provision of handouts, feedback from audience engagement with audience , responding to
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questions from the audience ,voice modulation, tone of voice, eye contact , presenter’s positioning
within the room.

Written communication: Text type (e.g. report, case study, essay, reflective piece, annotated
bibliography etc.), appropriate length of document, structuring of the argument (usually presented as
one main idea with supporting evidence for each idea), appropriate level of detail within document
(e.g. presentation of supporting evidence, referencing system), ratio of white: black space (i.e., avoid
long chunks of dense text), font style/size , adherence to reference conventions (Harvard, APA,
Vancouver etc.).

Interpersonal communication: Emotional intelligence, body language, posture, sensitivity to the
audience demonstrated through appropriate behavior, active listening

Teaching Communication Skills

The substantial breadth and depth of what is meant by ‘communication skills’ means that teaching
these skills requires various techniques, tools and resources. These in turn, need to be modified
depending on the experience of the student (e.g., a first year Bachelor student compared to a Masters
level student). It is also important to remember that communication skills should be modeled and
taught through different locations and mediums.

NEED FOR THE STUDY

Teachers need excellent communication skills to succeed in their profession. Listening, interpersonal,
written and oral communication skills are required by teachers to facilitate understanding of teaching
findings and the ability to accomplish their responsibilities effectively. Teachers are constantly
gathering, sorting, analyzing and explaining information to learners. Not only do teachers need to
accomplish technical tasks, they must also communicate efficiently and effectively with internal and
external customers. Development of effective communication skills is an important part of teachers’
advancement potential. Teachers must possess highly developed communication skill levels to become
a successful professional. The development of these skills not only enhances the teachers’ potential,
but will also improve the quality of teachers produced. Advanced communication skills are required in
every aspect of the teaching process. Teachers must possess highly developed oral and writing skills to
communicate with management, learners and co-workers effectively.

REVIEW OF RELATED LITERATURE

“Attitudes toward Communication Skills among Students’-Teachers’ in Jordanian Public Universities”
was the study taken up by Fathi M. Ihmeideh. Aieman Ahmad AL-OMARI, and Kholoud A. Al-
Dababneh, opined that there were no significant differences between class teachers and childhood
teachers students in their positive and negative attitudes toward communication skills. The study was
carried out to determine the positive and negative attitudes among 289 students of class teachers and
childhood teachers' disciplines using the communication skills attitude scale (CSAS) in Jordanian
public universities. GPA, year level of students was recorded. Overall results of study revealed that the
mean of positive attitude score was 4.03. The mean of negative attitude scale score was 3.63. Students
with grade point averages 2 and more have positive attitudes toward communication skills than
students with grade point average less than 2. Senior students have high positive and less negative
attitudes toward communication skills than junior students.

STATEMENT OF THE PROBLEM
A study of attitude of prospective teachers towards communicative skills.
OBJECTIVES OF THE STUDY

1. To study the levels of communicative skills among prospective teachers.

2. To study the effect of the following variables on communicative skills among prospective
teachers. a) Level of teacher education b) Qualification ¢) Gender d) Mode of admission
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HYPOTHESES OF THE STUDY
1. There is a significant difference in the levels of communicative skills of prospective teachers.

2. The following variables make a significant difference in their communicative skills of
prospective teachers. Level of teacher education b) Qualification ¢) Gender c¢). Mode of
admission

Sampling technique

Convenience sampling technique was used to select the sample and size of the sample was 169. The
sample consisted of prospective teachers of D. Ed and B.Ed.

INSTRUMENTATION

The main instrument used in this study is based on the work of Rees, Sheard, & Davies (2002). The
communication skills attitude scale (CSAS) used to collect information regarding student attitudes
about communication skills training.

The (CSAS) consists of 26 items as shown in Table, 13 of which are written in the form of positive
statements and 13 negative statements about communication skills learning. Each item is accompanied
by a 5-point Likert scale, ranging from 1 (strongly disagree) to 5 (strongly agree). Participants also
completed a demographic questionnaire, which included items on their GPA, and year level.

The positive attitude scale (PAS) score was obtained by adding the scores of items 4, 5, 7, 9, 10, 12,
14, 16, 18, 21, 23, 25 and the reversed score of item 22. The negative attitude scale (NAS) score was
obtained by adding the scores of items 2, 3, 6, 8, 11, 13, 15, 17, 19, 20, 24, 26 and the reversed score
of item 1. Both scales range from 13 to 65 with higher scores indicating stronger positive or negative
attitudes. The internal consistency of the two subscales as measured by Cronbach’s were PAS = 0.873
and NAS= 0.805 (Rees, Sheard, & Davies, 2002).

METHODOLOGY

As survey method is one of the best methods to collect primary data from a large group, the author
have chosen survey method for this purpose.

DATA ANALYSIS

Levels of communicative skills: The distribution of sample prospective teachers in their levels of
communicative skills.

Communicative skills N Percentage
High 30 17.75
Medium 116 68.63
Low 23 13.6

The above table shows that the distribution of the sample in the High and Low categories is balanced
on either side with most of the sample (68.63). This result when read with the fact that the mean value
of the whole sample on the levels of communicative skills is 62.49 indicates that most of the
prospective teachers have more than the actual mean value of communicative skills. It is also inferred
that the percentage of high levels of communicative skills is more in prospective teachers.

Comparison of Level Of Teacher Education And Communicative Skills

The mean scores of sample prospective teachers (B. Ed and D. Ed) are computed separately. They are
presented in the following table.

Level of teacher education M S.D N D SED | C.R
D. Ed 66.26 | 8.60 | 88 | 787 | 1.37 | 5.74
B. Ed 58.39 | 9.18 | 81
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The obtained CR value in the above table is 5.74 is more than 2.58 which is significant at 0.01 level.
So, the level of teacher education makes a significant difference on their levels of communicative
skills.

Comparison of Qualification and Communicative Skills

The sample prospective teachers are divided into three separate groups based on their qualification
namely PG, Graduation and Intermediate and their mean values are computed.

Qualification M S.D N D SED | CR
PG 63.47 | 745 | 17 | 1.0 2.11 | 0.47
Graduate 62.47 | 9.72 | 78
PG 63.47 | 745 | 17 | 5.08 | 2.09 | 2.43
Inter 58.39 | 9.18 | 74
Graduate 62.47 | 9.72 | 78 | 4.08 | 152 | 2.68
Inter 58.39 | 9.18 | 74

The obtained CR values of the groups PG-Graduate, PG-Inter and Graduate-Inter are 0.47, 2.43 and
2.68 respectively. From the above values it is inferred that the CR value 0.47 of PG-Graduate is less
than 1.96 which is not significant at 0.05 level. The CR value of PG-Inter group is 2.43, is more than
1.96, it is significant at 0.05 level. The CR value of Graduate-Inter group is 2.68 which is more than
2.58, it is significant at 0.01 level. Hence, it is inferred from the above table that the PG- Inter and
Graduate-Inter groups have more communicative skills level when compared to PG-Graduate group.

Comparison of gender and communicative skills

To find out if gender of the prospective teachers makes any difference in their communicative skills,
the mean scores of the two gender groups namely, male and female prospective teachers are computed
and the C.R value is derived. The resulting data is given in the below table.

Gender M S.D N D SED | C.R
Male 62.5 10 45 0.1 | 1.72 | 0.05
Female | 62.4 | 9.70 | 124

The obtained CR value is 0.05, it is less than 1.96 is not significant at 0.05 level. Hence, it is inferred
that the variable gender does not make any significant difference in their communicative skills.

Comparison of Mode of admission and communicative skills

The prospective teachers are grouped under management quota and convener quota under their mode
of admission. The mean scores of the two groups are computed and the CR value is derived. The
resulting data is given in the below table.

Mode of admission M S.D N D SED | C.R
Management quota | 67.30 | 850 | 14 | 481 | 240 | 2.00
Convener quota 62.49 | 9.70 | 155

The obtained CR value is 2.00 which is more than 1.96; it is significant at 0.05 level. Therefore, it is
observed from the above table that the communicative skill levels are more for management quota
students when compared to convener quota students.

FINDINGS

1. The mean value of the whole sample on the levels of communicative skills is 62.49 indicates
that most of the prospective teachers have more than the actual mean value of communicative
skills. It is also inferred that the percentage of high levels of communicative skills is more in
prospective teachers.
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2. The level of teacher education makes a significant difference on their levels of communicative
skills.

3. It is inferred that the PG- Inter and Graduate-Inter groups have more communicative skills
level when compared to PG-Graduate group.

4. The variable gender does not make any significant difference in their communicative skills.

The communicative skill levels are more for management quota students when compared to
convener quota students.

CONCLUSION

Based upon findings from the study, the following suggestions that may useful to Prospective teachers.
It is believed that suggestions help set the stage for a good communication environment, allowing
students to communicate and learn more effectively. The training sessions should be made, and should
be more interesting and the importance of communication skills for a future educational career should
be emphasized. Self-assessment of student skill levels should be encouraged. Class and teacher
educators, as well as social and behavioral scientists can be involved in training during the basic
training period. Evaluate students for physical or emotional problems that deter communicating.
Effective communication by students in today's classroom is partially dependent upon the teacher
educator being aware of physical or emotional problems experienced by the students. For example, a
simple change in the seating arrangement might do wonders for a student with a hearing loss. Without
teacher educator intervention, many physical and emotional problems make good communication
difficult for students.
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ABSTRACT

The half century of British administration of Mysuru introduced a constitutional fabric of government
ensuring liberty of speech, security of life and property, together with impartial justice. Agriculturists
and traders profited by revenue reforms and development of communications. However, the Panchayat
system was discarded and it was a retrograde measure®. Unlike many other States, Mysuru was
directly under the British rule for half a century and its impact was considerable. In the nineteenth
century the administration in most of the States was similar to medieval feudal despotism, and was
very backward with all power and authority concentrated in the hands of the ruler who did not care
for the people under his charge. The administration in them was not properly organised. But in
Mysuru due to the efforts and devotion to duty of a few British officers, an effective fabric of
administrative system was established, various departments were organised and regulated.

Keywords: Commissioners; Cubbon; Bowring; Land Revenue; Judiciary; Criminal Justice

INTRODUCTION

An attempt is made in this paper to trace the British Impact on The Administration of Princely
Mysuru. Among The princely states of pre-independent India, Mysuru was one of the most important
ones in area, population and resources. It was called a model state in view of the efficiency of
administration, benevolence of the rulers and the prevailing liberal political institutions. That was
largely the result of the British impact on the state in various walks of life. British impact was greater
on the state as it was directly held by them for half century, during which time they laid the foundation
of the administrative system. Here an attempt is made to assess the British impact on the adminis-
tration of Mysuru in the nineteenth century. The study is based on Proceedings of the Government of
Mysuru, Reports on the administration, contemporary works, besides a humber of secondary sources.
However, the study confines to the nineteenth century and specially relates to general administration
and judiciary.

OBJECTIVES
1. To trace the Administrative changes in princely Mysore under British commissioners.
2. To Trace the British impact on Revenue system & Judiciary.

Background

The British after their decisive victory over Tipu Sultan occupied the entire kingdom of Mysuru.
Purnaiah, formerly the finance minister of Tipu, suggested the restoration of the kingdom to one of
Tipu’s family members. However, for obvious reasons, the Governor-General, Lord Wellesley,
resolved to restore a portion of the territory to a descendant of the ancient royal house of Mysuru
instead of Tipu’s family member. He held that the establishment of a central and separate power in the
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